DOCOHEWT RBSOHE 



ED 205 %53 



SO 013 535 



AUTHOR 
TI TLB 

SPONS AGENCY 

POB DATE 
&OT p 



EQRS PRICE 
DESCRIPTORS 



Downev, Matthew T.: Hetcalf, Fay D. 

Side Streets: A Local History Project for Colorado 

Teachers* Final Performance Report. 

National Endowment for the Humanities (NFAH) , 

Washington, D.C. 

Jan 91 

61p.: Some of the appendices in the reports contain 
small ar.d liaht type* and may not reproduce well from 
EDPS in paper copy or microfiche* 

HF01/PC03 Plus Postaae. 

♦Curriculum Development: Educational Needs: *History 
Instruction: Inservice Teacher Education: Institutes 
(Trainir.a Programs): *Local History: Primary Sources: 
Pr gram Evaluation : secondary Education : Summer 
Programs: Teacher Dev eloped Materials 



ABSTRACT 

This description of a prolect to help secondary 
school social studies classroom teachers incorporate local history 
into the curriculum focuses on oblectives, project development and 
activities, and outcome data. The specific intent of this project was 
to help classroom teachers in Colorado overcome some of the obstacles 
to the use of local history in their classrooms. Major obstacles are 
identified as lack of prepared materials that can be conveniently 
brought into the classroom and lack of training for teachers in the 
use of local history materials. To overcome these and other 
obstacles, prolect directors arranged a five-week local history 
institute during the summer of 1990 for 11 high school teachers from 
10 Colorado school districts. Durina the five week institute, 
teachers were introduced to a variety of local history resources and 
source materials: instructed regarding how these materials could be 
adapted to classroom use: instructed on how to collect primary source 
material at malor repositories of Colorado history (libraries, 
museums, municipal and county offices, the Colorado Historical 
Society) : and directed to develop instructional materials and 
activities based on these sources. A wide variety of materials was 
developed by teachers, includlna slide presentations based on 
historical photographs, taped oral history interviews, fira insurance 
maps, photocopies and microfilm reels of census returns, and 
typescript copies of articles from old newspapers. One particularly 
beneficial outcome of the project was that teachers who developed 
local history kits became resource teachers responsible for training 
other teachers to use the materials when they returned to their 
schools. The document concludes with an appendix containing 
information on prolect oraanization, participants, evaluation, 
publicity, and foliow-up activities with other teachers. (OB) 
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SIDE STREETS : A. LOCAL HISTORY PROJECT FOR COLORADO TEACHERS 

(ES #10068-80-1096) 
Project Director: Matthew T* Downey 
Final Performance Report 

For almost a century secondary school teachers have been urged to make 
better use of local history in their history classrooms. In the first 
methods book for history teachers published in the United States (in 1883), 
historian Herbert Baxter Adams pointed out that f, one of the best introduc- 
tions to history that can be given • • . is through a study of the com- 
munity in which the school is placed- 11 That bit of advice to history 
teachers has been rephrased by historians and by social studies educators 
in every generation since then. The use of local history in the schools 
was endorsed by the advocates of the source method in the 1890s, by those 
who promoted the teaching of state history in the 1920s, by the leaders of 
the community studies movement during the 1930s, by the historians and 
teachers who helped found the American Association for State and Local 
History in the 1940s, and by a great many history educators. Yet, despite 
the long-standing interest in using local history in the classroom, the 
approach has never been widely adopted in the secondary schools. Except 
for its use by a small minority of exceptionally resourceful teachers, it 
has had very little impact on the teaching of history at any level. It is 
a classic example of an educational idea that is highly acclaimed but poor- 
ly disseminated and seldom used. 

The purpose of this project, "Side Streets: A Local History Project 
for Colorado Teachers," was to help teachers in ten school districts in 
Colorado overcome some of the obstacles to the use of local history in 
their classrooms. The assumption was that two of the major obstacles are 
the lack of prepared materials that could be brought conveniently into the 
classroom and the lack of training for teachers in the use of local history 
materials . Unlike other educational materials, those for local history 
cannot be replicated for national or state use and widely distributed. 
Each community or school district must assemble its own collection of indi- 
genous materials. Locating primary source materials and converting them 
into instructional materials for the classroom takes more time and money 
than is available to most secondary school teachers or curriculum coordi- 
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nators. The development and use of such materials also require skills on 
the part of the teachers that few, if any, teacher-training programs have 
provided, h grant from the National Endowment for the Humanities and 
contributions from the ten participating school districts permitted this 
project to confront both of these obstacles. One teacher from each of the 
school districts was provided with the training, time, and money necessary 
for developing local history materials and related classroom activities for 
his or her district. Ten other teachers from each district also received 
training in the use of the materials. 

Eleven teachers from ten Colorado school districts developed these 
materials and activities during a five-week local history institute held at 
the Social Science Education Consortium in Boulder. They met in three-hour 
sessions each weekday and continued to work independently in the afternoons. 
The sessions were held either in the classroom of the SSEC's Educational 
Resources Center or at nearby libraries, archives, and historic sites. The 
principal librarian or archivist at the Colorado Historical Society, the 
Western History Department of the Denver Public Library, and the staff of 
the Federal Archives at the Denver Federal Center were kept informed about 
the project, served on its Advisory Committee, and acted as consultants. 

During the five-week institute, the teachers were introduced to a 
variety of available local history resources and source materials and were 
instructed in how these could be adapted to classroom use. Materials that 
they collected at the major repositories of Colorado history in Denver were 
supplemented with materials from libraries, museums, and municipal and 
county offices from their own communities, which the teachers collected 
during overnight and weekend trips home. The classroom materials and 
teaching activities that they developed from these source materials were 
tried out and critiqued during the institute sessions. 

At the end of the institute, each teacher took back to his or her 
district a wooden U.S. Army surplus footlocker filled with local history 
materials and a teacher's guide containing detailed instructions for activi- 
ties based on these materials. Although the contents of the footlockers or 
kits were not identical, they typically included a slide presentation based 
on historical photographs, taped oral history interviews, Sanborn fire 
insurance maps, sheets of photocopied pages from 19th-century city director- 
ies, photocopies and microfilm reels of manuscript census returns, photo- 
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copies or typescript copies of articles from old newspapers, maps and aerial 
photographs, and a variety of other primary source materials. The activi- 
ties ranged from various analyses of social change based on city directory 
and census data to investigations of the technological and economic changes 
reflected in a series of photographs or newspaper advertisements. 

Although few limitations other than financial ones were placed on the 
teachers during the institute, one basic requirement was made clear at the 
outset: any activity or set of materials included in a kit had to fit into 
some existing course in the school district's social studies curriculum. 
Local history was to be used as a means for achieving some history or social 
studies objective, not as an end in itself. The object of the project from 
the outset had been to help teachers use local history as a tool, noc to 
develop separate courses that would compete with other courses in the social 
studies curriculum. Each school district had been assured that its partici- 
pation in the project would not require curricular change. While immersing 
students in local history for its own sake might conceivably have some value 
it is hardly a profitable undertaking so far as history and social studies 
education is concerned. Thus, each classroom activity had to have value 
beyond itself — as an instructive example, as a case study, as a variation 
on some broader theme, as contradictory evidence, or in some other way. 

The teachers who took part in the institute die so as representatives 
of their school districts rather than" as individual classroom teachers. We 
made sure that participation in the project was on a district basis in order 
to provide as much local institutional support as possible for the teachers 
who would become involved. The initial contact in every case was a phone 
call to the central administrative office of the school district. If the 
appropriate official there (usually an assistant superintendent for instruc- 
tion) expressed an interest in having the district involved in the project, 
a formal letter of invitation quickly followed. In some cases, an indivi- 
dual in the superintendents office continued to serve as the contact with 
the district; in other instances, the project director worked thereafter 
with the district's social studies specialist or the equivalent thereof. 
As tangible evidence of its commitment to the project, each district was 
required to contribute $100.00 toward the cost of the local history materi- 
als and $300.00 in released time to permit ten teachers to attend a one-day 
inservice session for instruction in the use of the materials. The district 
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level identification was also reinforced by having the district select the 
teacher who participated in the five-week institute. 

The five-week summer institute proved to be an effective device for 
developing local history materials and for generating enthusiasm for local 
history among the participating teachers. * It gave the teachers sufficient 
time to see for themselves the enormous potential of local history, to find 
and assemble materials, and to develop appropriate teaching strategies. 
The daily meetings of the group provided a forum in which they could try 
out their ideas among sympathetic and helpful peers. Meeting for three 
hours each day also provided a rather intensive experience that resulted in 
a very high level of commitment and esprit among the teachers. Their 
responses on the participant evaluation forms, which were completed on the 
final day of the institute, were quite favorable. (See the attached copy 
of the project evaluator's report.) 

The teachers who developed local history kits during the summer insti- 
tute became "resource teachers" responsible for training other teachers to 
use the materials when they returned to their districts in the fall. Their 
principal responsibility was to direct a one-day inservice session attended 
by at least ten other teachers. At these sessions they demonstrated the 
materials and activities and provided information about local history 
resources available to teachers in the community. The project director 
attended the inservice session for teachers in the Boulder school district, 
which occupied a full day (from 9:00 a.m. to 3:00 p.m.). The materials in 
the kit were presented much as they were intended to be used in the class- 
room, with the teachers working through the activities as if they were the 
students. Representatives from the Boulder Public Library and the Boulder 
Historical Society were also present to describe local history resources 
available to teachers and students. Evaluation instruments were adminis- 
tered at each of these inservice sessions. The project's evaluation con- 
sultant notes in her report that "in all cases, there has been uniformly 
positive evaluation." Teachers were pleased to find out that the new 
materials existed and seemed eager to use them. 

A large number of classroom teachers were exposed to local history and 
local history materials designed for their community through these inservice 
sessions. By the end of the school year nine of the ten participating 
school districts had held such a session. . The one district that failed to 
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keep its commitment is a small district in the western part of the state in 
which a major reorganization of the central administration took place during 
the year. Even without the participation of this district, a total of 120 
teachers attended the inservice sessions on local history. Four districts 
provided more than the ten teachers that they had agreed to provide for these 
sessions. Still other teachers were reached by a conference sponsored by 
the project and by sessions on local history at a regional social studies 
conference . 

The first attempt to reach beyond teachers in the participating school 
districts was a one-day conference for Colorado teachers held November 7, 
1980 at the University of Colorado in Boulder. Invitations were sent to 
the teachers in every junior and senior high school social studies depart- 
ment in the state. This conference also received extensive newspaper publi- 
city as the result of a press release issued by the University of Colorado's 
News Service Office. (Copies of three of the newspaper stories inspired by 
this press release are included in the appendix.) The conference, entitled 
"Kids, Attics, and the Past, "was presented by the teachers who had attended 
the local history institute during the previous summer. In three concurrent 
sessions held throughout the day, they demonstrated activities from their 
kits. Teachers reported afterward that they were impressed by the fact that 
the conference went beyond the usual prescriptions about what teachers "ought 
to do" to include demonstrations about how to do it. The conferees could 
watch or become involved in local history activities that the presenting 
teachers had developed themselves and had actually used in their own class- 
rooms. The conference evaluation forms, which were subsequently sent and 
returned by mail, are indicated a very favorable response. (Copies of the 
conference program, the invitation, and the roster of participants included 
in the appendix; evaluation data are included in the attached evaluation 

consultant's report.) 

The institute participants also presented a double-session workshop on 
April 9 and 10 at the annual Rocky Mountain Regional Social Studies Confer- 
ence held in Denver. The format was much the same as that of the November 
conference, with che teachers demonstrating their materials to other teach- 
ers. This time the audience was drawn from a much larger geographical region, 
with some 40 teachers from several Rocky Mountain and Plains states attending 
one or the other of the two sessions. These teachers evidently benefited 
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from the workshop, because the evaluation by the Rocky Mountain 

Regional staff indicated an average rating of between good and excellent. 

Although the inservice sessions, the November conference, and the 
Rocky Mountain Regional Conference workshop were the project's major dis- 
semination efforts, other activities deserve to be mentioned briefly. Two 
of the institute participants, Rebecca Crowder and Willis Knierim, present- 
ed a demonstration of their materials at the 1931 annual meeting of the 
Social Science Education Consortium- Ms- Crowder also wrote an article 
describing the project which will be published in Network News Exchange, 
the newsletter of the Society for History Education, (A. copy is included 
in the appendix.) A. notice of the completion of the project will al3o 
appear in the September 1981 issue of the newsletter of the Special Inter- 
est Group for History Teachers- The project director will submit an article- 
length manuscript about the project this fall to History Teacher or a simi- 
lar journal* He has also received requests for and has sent copies of the 
project's grant proposal to individuals in New Mexico, Utah, Nebraska, and 
Georgia who have expressed interest in organizing similar projects for their 
states. Finally, a copy of the final performance report for the project 
will be submitted to the ERIC Clearinghouse for Social Studies/ Social Science 
Education for inclusion in the Educational Resources Information Center 
data base. 

How well has the project accomplished what it set out to do? Looking 
simply at what was done and how teachers responded to it, the evaluation 
consultant gave the project rather high marks: n This project had wide- 
spread influence and effect upon a great number of classroom teachers. The 
diffusion network was highly effective. . . . Overall, one must state that 
this was a most satisfactory project in all respects. 11 The project pro- 
duced II kits of local history materials with accompanying teachers' guides 
and student activities; these kits were made available to teachers in ten 
Colorado school districts, and minimum training in the use of these materi- 
als was provided to more than 200 teachers. In terms of producing materials 
and training teachers, the project accomplished its objectives. 

However, the basic purpose of the project was to make the subject of 
history more meaningful and understandable to students through the use of 
local history materials and activities. Such an effort involves more than 
the successful development of local history kits. It entails getting the 
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new materials into classrooms and being able to demonstrate that students 
in those classrooms benefit from using them. It means defining the term 
"dissemination" broadly enough to include students as well as teachers who 
attend inservice sessions and conferences ♦ How successful was the project 
at this level? 

The answer depends upon one's perspective. If one takes a rather 
limited view of students and classrooms — the students of the 11 teachers 
who took part in the summer institute — the evidence indicates that students 
did use the materials and responded to them favorably. Altogether, 579 
students had contact with the materials and reported on an evaluation form 
what they thought about them. Looking only at the top two numbers on the 
five-point Likert-like scales on which the students responded, 70 percent 
of them thought the materials were interesting, 43 percent thought they 
were more exciting than other social studies materials (85 percent respond- 
ed that they were at least as exciting or more so), 46 percent would not 
mind working with local history materials for an entire semester (82 per- 
cent would like to do that at least once a week) , 66 percent learned a 
great deal about their community by using the materials, and 72 percent 
wanted to find out more about the community's history. Unfortunately, this 
kind of evaluation device indicates only whether the students were favor- 
ably or unfavorably disposed toward the local history materials; it does 
not tell us whether the use of the materials actually helped these students 
learn more about the Great Depression, the assimilation of immigrants, or 
the role of women in the 19th century. One :an only cautiously say that 
students of the teachers who went through the five-week institute did become 
exposed to the local history materials and tended to respond favorably to 
them* 

There is, of course, a broader perspective that must be considered: 
What about other students in the participating school districts? Did they 
use the materials, and did they respond favorably to them? The reason for 
school district involvement and the inservice sessions for other teachers 
from each district was to broaden the universe of classrooms and students. 
As one measure of the breadth of this universe, the developer of each kit 
was asked to make sure that the school district kept a log of each time the 
kit was checked out of the instructional materials center. Unfortunately, 
this information was never collected. However, conversations with the 



ERIC 



9 



institute participants who developed the kits indicate that only a few of 
their colleagues ever bothered to check out the kits. In the absence of 
evidence to the contrary, one must assume that relatively few students 
beyond the classrooms of the institute participants have used the materials. 
The materials have reached hundreds of students, but not the thousands that 
the project had hoped to reach. 

Why did the project fail in this respect? The answer almost surely 
lies in the one-day inservice sessions that were designed to train other 
teachers to use the local history materials in the kits. These sessions 
were evidently the weak links in the dissemination/ implementation system. 
During these sessions the teachers were introduced to the materials, but 
they evidently were not persuaded that they should use them in their own 
classes. In other words, exposure to the new way of teaching did not 
automatically lead to its implementation. It is important to keep in mind 
that most of the institute participants had had little exposure to local 
history when they first became involved in the project. As one of the 
teachers explained to the evaluation consultant, "At first, I didn't know 
what was going on, and I wondered if this would be a wasted summer. Now I 
am so hooked, my friends tell me I'm a big bore talking all the time about 
census data." Most of these teachers did end up strongly committed to the 
use of local history. Something obviously happened to them during the 
course of the summer which created the commitment — something that did not 
have a chance to happen to their colleagues back in the school districts. 
Their commitment presumably was the result of the substantial amount of 
time, effort, and individual creativity that they invested in the local 
history approach while developing the kits. The one-day inservice sessions 
could not begin to measure up to that experience. 

The question remains whether it is possible to expand the circle of 
commitment to ensure broader implementation of a project of this kind. The 
most obvious strategy — involving all of the teachers in a significant way 
in the development stage of the project — would have been prohibitively 
expensive, since it would have meant bringing 120 teachers rather than 11 
to Boulder for the five-week institute. Yet one suspects that a mere token 
involvement of these other teachers would have produced results not very 
different from those achieved. Lacking an obvious solution to this problem, 
it may be best for those of us interested in promoting the use of local 
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history in the schools to scale down our expectations. To have influenced 
11 teachers and the hundreds of students that they can involve in local 
history activities each year is perhaps not an insignificant accomplishment. 
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KIDS, ATTICS , AND THE PAST 
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RandE. Fay 
Box 143 

Paonia, CO 81428 
Paonia H.S. 

Carol Horle 

Colorado Historical Society 
1300 Broadway 
Denver, CO 80203 

Betty Hinkle 

Director, Title IV Programs 

Colorado Dept. of Education 

Room 418 

201 E. Colfax 

Denver, CO 80203 

Kathlene,^ Lennnon 
Executive Director 
Colorado Humanities Program 
855 Broadway 
Boulder, CO 80302 

Catherine Edwards 
Arapahoe and 17th Street 
Boulder, CO 80302 
Boulder High School 



William G. White 
Jefferson Co. School Dist. 
1209 Quail 
Lakewood, CO 80215 



Chuck Woodward 
1300 S. Sable 
Aurora, CO 80001 
Gateway H.S. 

Betty Wojahn 
3924 Hwy 119 
Space 174 Ivy 
Longmont, CO 80501 
Mead Jr. H.S. 
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KIDS, ATTICS, AND THE PAST . 

UNIVERSITY MEMORIAL CENTER 
UNIVERSITY OF COLORADO, BOULDER 

November 7, 1980 

8:45-9:15 General Session UMC 157 

Greetings: George Pllcher, Chair, Department of History, UCB 

Why Not Local History? 

Matthew T, Downey, Department of History, UCB 

9:15-10:30 An Embarrassment of Riches: Sources of Local History In Colorado 

A panel of Colorado teachers: Willis Knlerim, Robin McKinley, 
Rebecca Crowder, Andrew Chismar, Tom Streff, Robert Lowenberg, 
J1m Garberding 

10:30-10:50 Coffee Break 

10:50-11:50 Teaching About Migration, Growth, Ethnic Groups and the Environment 
With Local History Sources 

1. Migration and Ethnic Groups UMC 157 

"Migration West" 

Andrew Chlsmar, Lincoln Jr. High School, Fort Collins 
"Racial Problems 1n a Frontier Town" 

Tom Carlson, Gove Jr, High School, Denver 

2> Growth UMC 158 

• 

"Mapping the Growth of a Town" 

Franklin Moore, Russell Jr. High School, Colorado Springs 
"From Horse and Buggy to Automobile: Growth and Change in 

the Downtown Area" 

Tom Streff, Palisade Jr-Sr High School, Palisade 

3. The Environment UMC 159 

"Architecture and the Built Environment 11 

Robert Lowenberg, Castle Rock High School, Castle Rock 
"Boulder through Architecture" 

Catherine Edwards, Boulder High School, Boulder 

12:00-1:30 Luncheon UMC ASPEN ROOM 

1:30-2:30 Teaching About Work, Women, Children, and Families 
With Local History Sources UMC 157 

1 . Women and Children 

"Women at Work, 1880-1900" 
• Robin McKinley, Maplewood School, Greeley 
"Children at School: Then and Now" 
Pam Burns, Sacred Heart Jr. High School, Boulder 
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2* Work and the Cost of Living UMC 158 

"Life and Work 1n a Coal Town" 

Willis Kn1er1m, Centaurus High School, Lafayette 
"From General Store to Super Market: From Model T. to Mark IV" 

Ray Holmes, Sterling High School, Sterling 

3. Families UMC 159 

"One Family's Journey" 

Rebecca Crowder, Casey Jr. High School, Boulder 
"Families and the Great Depression" 

Matthew T. Downey, Department of History, University of 

Colorado, Boulder 

2:30-3:30 Funding for Local History Projects UMC 157 

Betty Hlnkle, Director, Title IV Programs, 
Colorado Department of Education 

Carol Horle, Director, Local Assistance Grants, 
Colorado Historical Society 

Kathlene S. Lemmon, Executive Director, 
Colorado Humanities Program 

3:30-4:30 Sharing Ideas About Teaching With Local History UMC 157 
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BEST COPY AVAILABLE 



v.- 



FAGS. 10 



Centaurus teacher involved 



IX)UlSYlLLI>TIMES/LAFAYETTE NEWS 






"Kids, Attics and the 
Past, 1 '^ conference for 
Colorado secondary school 
teachers on using local 
historical r es o ur c e * to enrich 
aodal studies courses, win be 
Friday// Nov; at the 
University *€ Colorado. ' 

Seven Colorado second- 
ary* school* teachers will 
demo nstra te: ~ta 100 confer* 
ice participants the mater- 
ials and activities they have 
developed for their own 
school districts snd hsve 
used far ~ their- c*wif -class* 
rooms. These kits snd 
accompanying instructor's 
guides were products of s 
summer institute for teach- 
ers at pU : BouideT. „ 
Mr, VV^tiis jtaierim, Sociai- 
Studiesleacher at Centaurus 
High School, is one of the 11 
teachers who have' been 



involved in the project* and 
he will present his activities 
on the Economic History of 
the country in > the Coal 
Mining Era, Ml*. iKnierim's 
lessons look at 1 national 
events ^ae"well> as ulocal 
happenings which affected 
history* .^IqoM '»•' *jr . 

•Sponsored Mby the CU- 
Boulder ^History* Depart* 
ment and the National 
Endowment for the Human- 
ities* the . conference is an 
' awareness-raisin g segment 
" of r^fouriitage "project 
entitled <TSide Streets: a 
r Local ' History Project for 
1 Colorado Teachers. M Mathew 
Downey, professor of history 
.at vCU, is project director. 
/ J Ai part of the project, -Mr. 
•Kneirim. will conduct s 
Boulder Vslley School 
District' in-service training 
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program and the 10 other 
participating teachers' will ' 
conduct ' similar training 
programs in their school 
-districts.- ^ iJ 

Despite long-standing and 
widespread interest in using 
local history In the classroom 
the approach never has beta 
used widely in the secondary 
schools, Downey said. M ft is 
a classic example Of an 
educational idea that is 
highly acclaimed but poorly 
disseminated and seldom 
used."- • r " vrrii snv-'^ 

A' typical kit s on locsl 
history might include: slides 
taken from historical photo- 
> graphs; photocopies of sn 
1890 city directory 'with 
instructions on how they can 
be used to 1 snatyze the 
economic opportunities in a 
19th century Western town; 
-a -walking tour of historic 
areas of the 4 town; s census 
data tracing the life cycles of 
typical families! microfilmed 
local newspapers for dis- 
covering the local Impact of 
war, depression or major 
technological changes! j 

"New materials tend tor go" 
unused Unless teachers sre 
provided basic, in-service^ 
training on v now . td user 
them/ 1 Downey' said. "By* 
combining an effective ap- 
proach to the teaching of 
history with' adequate teach- 
er training, the project ^ill 
have a substantial Impact on 
how students in the 
participating school districts 




WILLIS KNIERIM chacka an acthrtty In hla local h 
kit, In preparation for tha CU aoclal atudlaa eonfart 
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BEST COPY AVAILABLE 



4 TH1 IUMOAY CAM1RA " iund**, D«c«mbf n. WjO 

j Leorning Aid for Students . . 

t 

I 



C-.O .. . 



'History Kits' Offered 



■yAKHWKN 
rarataCaaaara 



aaatary M tkty caato actaaty 
ft Mm4 af )tot raaa 
Mtot% M7i lUttWv Dto^ 
Mr, • atoUry ir ili n i r at 

Dmir us ton«i < vpat 

U calla "liatary klU," 

tfta Hat? af atotory a 



> tar HilnM to Ca- 

j a rp a Vt aaaappary n aia ta ." 
, * la April, Dawaay wai 
, awartta a fraat ay taa 
^nit tar tap 
•tar Ml arttoat 



Jtajatt tar Catarapp TaatP- 



tapapi.ptptrkts, aatfaaplM 
. paattar Vattay, at*aaPP« 4 
•writrtMt tkit tpaaatr, 
i Daap py araaaaPad tap 
taratotpJaaaaarya* 



, I** aft aaaatt aaataJa "a 
' W4aparTtatau*artafc, attt*- 
10* tap* aaatorfcal raaaarpaa 
tot appaat t*PPV 



Tartoty at- 



STtW *attan Twtk to- lltvtrmort ptooit 

mm£m aWttafriaap tip wouid anfov Watorv tf 

ttVa*t*a*»W paapptppJ- ttwv covW pctwHv m» 

atop, i pp*p»j aaar if aamr it Tp that and* Downtv 




it 1,11 ' ; — * r j 



araraa* to taa Hp* app a haa d avalapad "hWonr 
• ' w wtk a total kita." - - . 

_ t tap vm»H . - .v/^Vj^iC' 
■ afaYyaartaja. *•.*«.•. 
. ^ tits arffcVadPP* tap 
teatatrt a» artw aaaa taa*W* *mt«ato* to tka*r ttotary 
. TMa aaataad «ffi ararUa tap tfPtatt wttk a 
1 aaawftaaa* apwt Ww n a na tar. tflacta a**- 
yat'i Mta*" aaai Dawpty. 

: "ft*a tap tat* to raat aaP Ptoraaa tap. aflartj «f 
toPaatrtoltaatiaa, lar tsaaaak, *a* aatta aaatiaar taJpp ta 
Waaatlpato»4aitPtoalP»«p4* , tttTaa.-WaP^ 
• fay Kattatt a atoaary taaeaar at Mar «Ua leaaal 
opto Oawpay'a aaatapp* aa tpaa awM Pt W eUaaaa. 

Hat Busy aaja nan*' tape* total aaatary tit 
t»wr 1> aaappiary ataaaL tap a*> eaaU ***** 
total ■aaaftal waatP Btaatretaa aataai or totanataaaal 
pfpatt aaaap a^Ptpaaat. 

Dawapy wt* &t kH. ta ak ktWi Aaiaritap kk Pary 
aparaaattMtMtarptty. - 
. **l aat lpaipar u a eaatratt txaaiato lar taat daaa. TW 
alaptota U** a cMarpat katajpt tote aaatary wWa ta«y 
caa txpartoaca )tIttotatWaiaattoatttor««l atafl." t*i* 



Oa Rvr. T. taa tpattpra vaa aaratoaaP tfcaar awa ttta 
I ■ i ■ n ■ 1 1 1 1 tteai a* a laafaraan, *TQa*. Aitk* taP ta* 
^a*U"atCD. 

' "Maay aaappari aart teaaP total afcPary t itaNl Park* 
'tar aattaaf ataPaaU aataraataP to ta* aaat tor tatroPvetM 

taaaa ta araapar atotorkal drfpaap «p p ta ud tor dairatoa- 

aat Tirtiaj aa t afla cta al atm*.'* ap saM. 

• -Tkk aaaraaca ta taacaJaf Watary wffl o*t at aaal 

sack aatt taaeWrt ait artriPW witi ta* aaea a aar y 

tratoaaf. aapaart aaP avaiarialA." aato Dawaty. 
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Silver and Gold Record . Tueaday, March 10, 1$81. 

f mpl.n. rt freonred by C V liillir FneaV hrfiwidn Offtct 



Downey Directs Project 



) "Side Streets: A Local History Project 

1 for Colorado Teacher*" k s foor-etnge pro- 
)ect for Colorado l a c owdary school teachers 
on asrag local historical teaonrcc s to enrich 
axial stedie* conrses. Matthew T. Downey, 

} professor of Malory at CU-Boakkr, k pro- 
ject director. ' 
Ehrren Colorado secondary school 

' lenchcri developed a kit of local history 

.. axnteriab aad ectMrhn at a sasnsner k- 

: stknte for tenchers at Ct^Bcwider for the 

;' mkki phase of tae project. 

| Dnring a Nor—bat con/crence at CU- 
Bowider, tae teachers then ohnsosntreied 

; these kits to 100 other teachers aad deecrib- 
ad their op a ram ea i k nakg laaae kits la 
their own classrooms. 
Local Uveenrfce tnrniag pr o ff aw e were 

y add taw fal k each pertkipatiag icaool 

- district to expmk the fecal Malory program 

1 and kit id leechers k tat dtotriat. * 
Una! coawpoweBX of the protect win be a 
program teuton, chase and impact report at 
the annwaJ meeting of the Rocky Mountain 

- Reform! Social Stadia Conference in 
Denver. 

'The ant of fecal history and fecal 
i hbtarkal sonrost* le ch sdshg fecal people, 
/ can make historical ckve*obe*ncs more 
concrete, Interesting aad anderatandabk 
for undents k Colorado tecondary 
. KfcoohV' Downey mid. "The kternitkg 
and anmodatk manwnions of the pant 
sometimes are fownd more eanty on the aide 
streets of Metoricat experience than oa the 



Yet., despite loag-staadlog »»<* 
widespread Interest k asfcng fecal Matory in 
the camwoont, the approach never hm been 
naed widely In the tecondary schoost, he 
•aid. "h is a tliiilr eaaanphi of an edncn- 



tfenal idea that b highly scctosmod hat 
poorly Jhneeamatad aad seldom need/' 

Downey Hopes ah project wiS remedy' 
thh situation in Colorado, 

The fecal Matory reaowce kks prepared 
for nee by participating districts contek "a 
potpourri of materkss, ecthrkke ami 
historical rtaonrcei which can be need to in- 
tegrate fecal Matory Into a variety of at. 
Wring Matory eonvaet," Downey ankt " \ 

A typical kit aaight cemtek: 

—A set of sides taken from Matorical 
photographs with an acconapsnying script' 
.or Matorical anrradve. 

—Photocopies of at 1190 dry darnctory 
with anjtrnctfens on how they can be seed 
to anaryw the e c oaonal c opportnnhini 
ftvnhnbk k a 19th century Western town. 

—A warning tonr of historic areas of the 
town. 

—Records of the 
fecal business enterprieet, 

—A csjsetle-taped Interview with a fecal 
craAmnm or farm* *bo« the working day 
of 30 years ago. 

—A series of m» temper edkorkW 
present kg politi ca l hence of the Piogreaslvs 
Era k a fecal context. 

—Census data tracing the Ife Cyctot of 
typical fa nx aaes . 

— Microimaged local news p ap er s for 
discovering the fecal hnpnt of war, cfcprts- 
sfen or major todmotogical change. 'f 

"New ms rtrk ss tend to go u nus e d aakts J 
knehnrs are provided bank hveervice trahv S 
kg on how to net them. M Downey sekV *■ 
"By combining an effectiwt approach to the VJ 
teaching of history with aehxmate teacher > 
treiawng. the project wiM have a substantial; 
Inspect on how stndents k the participating ' 
school dkuicti kara Matory." . 




Uekg kcai Matory 



. - Lb »'-» - m ,4 t . .1 

veswnree an, vasty jwame mji aenww 
Crawnnt sa peepers aaapa af 
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Article for Network NewsExchange on using and production of 
local history in the social studies classroom 

by Rebecca M. Crowder 3665 Endicott Boulder, Cclorado zCasey Jr. Hi« 

In July 1980, Dr. Matthew Downey, Professor of History 

at the University of Colorado, held a seminar for 

eleven teachers in the state of Colorado to learn about 

and prepare a local history kit for their respective 

school districts. This project was undertaken with a federal 

grant from the National Endowment for the Humanities. 

The philosophy behind this undertaking was to create an 

interest in local history study using primary source 

data and materials so that students can learn that history 

goes beyong the classroom and textbooks* 

As the seminar began r exciting discoveries were made 

regarding the materials available for teachers to apply 

in their classrooms to revitalize their teaching of local 

history, .United /States history, and world history. The 

teachers were exposed to projects and ideas from many 

others working in the field of local history studies* Some 

of the materials included walking field trips, architectural 

field trips, slide/tape presentations, oral history tapes 

and transcriptions, aerial photographs, maps, manuscript 

census data, printed census data, Sanborn Insurance maps, 

newspapers, pictures, museum memorabilia, and old directories. 

As teachers in the seminar were exposed to these primary 

data, they began to consider, what aspects of their own local 

communities they. would like to pursue and the availability 

of primary data for production of a kit for the local 

school district represented. The government and the school 

district provided money for the production of the kits and 

also for dissemination of information about them. In the seminar 

teachers were required to use a least six types of the 

materials discussed in the production of their kit. Many 

used more and some all. 

It was an exciting and awakening experience to begin to dig 
deeply into my district's local history. My district is 
the Boulder Valley RE-2. My task was to create a local 
history kit on Boulder, Colorado. Another teacher from 
our district also created one on the Louisville/Lafayette 
area. Each kit was to be the creation and inspiration of the 
designer, the teacher. 

My kit includes fourteen packets tor use at the Middle Level 
of a K-12 social studies curriculum Each packet is a self- 
contained activity for the specific objectives it was 
designed to accomplish. A teacher's manual for instructors 
was created so that the teacher using it could read and 
digest information about the kit and its packets before 
beginning use of any of the packets in the kit. 
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Each packet includes a teacher instruction sheet that 
lists the objectives, materials included, teacher 
pre-preparation, amount of time needed, level it is 
appropriate for, instructions and ideas for activities 
involving the use of the materials in the packet, and 
an evaluation procedure suggestion. Most of the packets 
have three to five activities that the teacher may desire 
to use. Some of the activities axe very simple and take 
a small amount of time while others build on the earlier 
activities or can be used independently as more challenging 
experiences for the students. 

The kit for Boulder, Colorado includes the use of primary 
source data to accomplish various objectives in the 
studies of local history, American history, or world 
history. Some of the objectives included are examination 
of a community's economic function, its social structure, 
an awareness of national and international events as seen 
through local material, migration patterns, the role of 
women, ethnicity and prejudice to name only a few. 

Each teacher using the kit may pick and choose which packets 
and activities in each packet that they desire to use. The 
teacher need not feel that they are obligated to use the ideas 
for the materials in the packet. They may and hopefully 
will create ways of their own in using the packets as well. 
All one need do. is deal with the materials included and let 
the imagination go. Each packet in the kit works on skills 
of inquiry and discovery, analysis, interpretation, hypothesis 
reading, use of statistical data, listening, critical thinking 
and decision making. Students become familiar in working with 
primary data and discovering data of their own to work with. 
The basic activities of the kit work with the data self- 
contained but will encourage each student to work beyond and 
even create a great enthusiasm for further study, research, 
and comparisons. 

In using each packet teachers begin to see student's interest 
and enthusiasm for the area of history come alive. Students 
are fascinated to work with the primary data. As a matter of 
fact, my students found that they needed quite a while just 
to look at the unusual materials to discover what is was 
all about before I could even begin using the materials in 
the classroom as I had planned. Later, I will discuss some 
of the wasy in which I use materials from the kit of local 
history in the classroom. 

Before teachers were able to check out the materials, a 
presentation was made by myself to other teacher of social 
studies through the district's inservice workshop. This was 
an all day affair in which teachers received a presentation 
of all the packets in the kit, an instruction book packet and 
a chance to ask questions and do some of the activities 
themselves. This was done in October 1980. Later, in 1981 
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this presentation and others on a simpler basis was 
presented to the teachers attending the Colorado Council 
of Social Studies Conference in Denver* The most recent 
presentation was done in June 1981 to the Rocky Mountain 
Regional Social Studies Conference in Boulder. As one can 
see, dissemination of information about local history 
and its use in the classroom was an important part of 
getting its exposure and interest generated. Since the 
kit and its packets have endless creativity as part of 
its design, it will continute to vitalize local history 
education as long as one cares to delve into it* 

As I began using the kit in my classroom I found that I could 
incorporate parts of the kit and its packets in courses 
other than local history of Boulder. It became evident 
that I could easily use it in my Colorado History class 
to show migration to Colorado, for example. But I further 
discovered that I could use it in my American History classes 
to show how ideas and thinking on the local level reflected 
what was going on in the rest of the world and the nation. 
This could well be used to h€lp students realize their local 
community 1 s attitude about world events in a world history 
course. It could also be used in mathematics classes using 
some of the statistical exercises to find out various social 
change as well as practice mathematical functions that 
students must apply to come up with their hypothesis. I can 
even foresee the kit being used in a sociology course 
at the high school level to show social mobility, the role 
of women, flexibility in society, etc. The areas and ideas 
for use are numerous. An English teacher could use some of 
the kit materials for creative writing assignments and rein- 
forcement of ideas learned in another part of the curriculum* 
Students could even explore writing styles of the past 
through editorials in old newspapers* They could do creative 
writing assignments after seeing a slide presentation on 
the early appearance of their city. Another idea might 
be to take the editorial packet of writings about war and 
analyze style, change, opinions, and attitudes to write an 
essay about their discoveries* 

One of the activities that I like most in the kit on Boulder 
is the Family Study packet. In this packet there are 
photographs taken from our local Pioneer Museum about 
one early Boulder family, newspaper articles and editorials 
about the early family-the successes and problems- found in the 
Western History and Audio-Visual libraries at Norlin Library 
on the University of Colorado campus, legal court decisions, 
^~^ articles found in the BouldecDaily Camera' s files, 
emcTraanuscript census data for ttte years 1870,1880, 1885 and 
1900, With these materials the students are able to discover 
one Boulder family, the Andrew J- Mackey family- They can 
delve into the social mobility of the head of the household, 
discover economic movement, trace migration, glean controversy 
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examine family ties in the community, and much more. 

Another activity in the kit may continue and incorporate 
one previously dene. The study of the family mentioned 
in the previous paragraph could be followed by a family compari- 
son found in another packet with the Fonda family of Boulder. 
Even taking it a bit farther, using copies of the actual 
manuscrip census sheets for 1880 for the City of Boulder {copies 
made from microfilm of originals at the Federal Center 
in Denver, Colorado) students can begin to make statistical 
analysis of the types of households that existed long 
ago and compare them with their hypothesis of the 
way households are today. This could even lead the students 
into proof of their hypothesis and a survey of the community 
through research of their own. Many projects are group 
projects but can also be developed into individual projects 
as well. 

Having an interest in geography and land use; I designed 

a packet in the kit to help students visualize and be able 

to compare the land use of a small portion of their 

city with the use of Sanborn Insurance maps found in the 

Western History library at the University of Colorado. I begin 

with students looking at an outline map of the area between 

12th and 16th Streets and Pine and Front Streets. This square 

area is very near our school so students are very familiar 

with the area as it is today. The students are given a blank 

outline map and a data sheet from the late 19th century. 

Using the data sheet and agreed upon symbols, the students 

gegin to place the prescribed data (dwellings, churches, corrals, 

meat markets, etc.) on the blank outline map where they think 

that they should or would have been logically located at 

the time. When they are finished, they display and 

describe them for the rest of the class. Following the sharing 

of their hypothetical ideas, copies of the San4born Insurance 

maps of the period are handed out so that the students 

can compare the real with their hypothesis. Discussion 

follows as students try to rationalize the differences 

between reality of the past and their hypothesis. Values and 

what they have developed as a mind set today about spatial 

relationships is most interesting as it begins to unwind. Students 

are usually amazed to observe the competition and close 

proximity of locations of like dwellings or establishments. 

They arealos ver investigative about what areas they know 

today use to be like long ago. Other activities could follow 

this simple one done in the classroom. A more ambitious 

student of mine decided to do a research paper including 

pictures comparing the Boulder's Pearl Street in 1830 with 

its use and appearance today, The entire class might do 

a project in study of land use of the area today and involve 

a field trip to the Downtown Mall. 
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Old directories are another source of primary data that make 
student investigation become intriguing. One packet in the 
kit uses three directores from various years beginning 
with 1893 through 1920. Students have a chance to see 
what happened to people that they found in the first 
directory* Did they stay in the 1910 directory? 1920? 
Did they die? Did they move away? Another interesting 
aspect of the use of old directories and business 
directories is that they list the occupation of each person. 
This leads to a lot of enticing ideas of application for 
economic exploration of a community then and now. The ideas 
continue as one discovers that directories also have 
advertisements. Does this jog your thinking? One can use 
the imagination to come up with countless ways to apply 
this primary data. 

Have you thought about oral history? Some libraries have 
tapes that various civic groups have done with older citizens 
of the community. Our library, Boulder Public Library, has 
numerous ones. And thanks to various organizations, many of 
the oral history tapes have been transcribed. In my kit I 
use some of the already previously done tapes to get at 
various aspect of life in our community long ago. I also 
found that I could make oral history tapes myself of 
residents who had been here quite some time to 
bring out -other aspects that I could not find in the pre- 
made tapes at the library. If one ventures to make their own 
tapes, it is best to do some reading on oral history tape 
techniques before venturing forth as technique is all important 
in the results that will be obtained. Be sure to check your 
local library for books or articles on such techniques. I include 
one article that I found of guide points on interviewing for 
oral history in my kit. My students found it most interest- 
ing to listen to Dr. Ruth Flowers, former Black teacher in 
Boulder who died November 1980, as she tells about Boulder being 
a very prejudiced community as she was growing up. She also 
discusses how Boulder did not really open its thinking until 
1954 with the coming of the National Bureau of Standards. As 
she talks about the affects of the depression, students begin 
to go back in time and compare her descrftions then with 
what is happening now in our community with inflation and 
the economic crisis of 1981. These are only a few things 
that Dr. Flowers reminisces about . This type of approach 
to local history or attitudes can stir students into doing 
research of their own which could include production of 
a slide/tape presetnation . To enhance the oral tape I prefer 
to show slides of the person talking and what they are 
talking about so that students begin to feel the realness of 
history and people of the past. A side value of this type 
of approach is also helping young people value the older 
generation and their contributions. 
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Some teachers may feel that, if some local history has been 
used to teach various aspect of differenet types of history 
in the lower grade levels, it will become unuseful at the 
higher grades. I think that this is dependent on how creative 
the teacher in the classroom is and how creative they 
encourage their students to be. I, personally, cannot 
foresee any one of the kit activities leading to a student 
becoming "bored" if it is later used at another level. 
Certainly, the teacher must access the level of skill, interest 
of the students, and the appropriateness of the activity 
before engaging in it. Any activity in the kit has 
endless ways of exploration and expansion. A most creative 
teacher can even merely get ideas from the kit to expand their 
own creativity in designing packets or kits of their ov/n. 

The Federal Center in Denver, Colorado has most all of 
the census data for release on most cities up through 1910. 
Museums, libraries, newspapers, city planning offices, 
older residents, government documents, legal documents, 
federal aerial photograph center, historical societies, and 
others can provide a wealth of primary materials that a 
creative, interested, and dedicated person can use to 
develop a kit of his or her own on the area desired. 
Don f t be afraid to try something new. It will take 
time and patience, but the rewards in the classroom and for 
stretching your students' minds are immense. 

In most cases the packets in the kit have used have peaked my 
students' interest. I use the activities intermittently 
with other types of materials as too much and continual 
use of one particular method proves stifling. Sometimes, 
when I find that one of the activities in a packet is a 
little too simple for the group than I had thought, I 
abandon it or develop it on the spot into a more challenging 
level- Time will tell the impact of this type of teaching 
method and material use in getting concepts, values, and 
skills across to students. But generally so far, I have 
found that exposure to some of the local history primary 
data materials to work with gets the students so interested 
in the material that they are eager and willing to learn the 
skills necessary to use the materials and further study the 
subject from other materials. The kit gets the students 
involved in charts , pictures, statistical data, tabluations, 
communication, observations, maps, etc. so the rewards are 
most beneficial when it comes to skill testing and interpreta- 
tions on most testing- 

To conclude, I would like to point out that this project of 
kit composition took approximately six weeks but is in 
continual revision and expansion. You too can do a kit for 
your town or city if you but look around at the infinite 
resources available. If you do not have the time to devote 
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to developeing a kit yourself, it could be shared with several 
colleagues with each developing a different type of 
primary data use, Development by students in the classroom 
of a kit over a long period of time could result in the 
production you always wanted but never had the time to do. 
With a little wetting of the appetite, curiosity, and some 
instruction of availability of materials and methods, students 
will do a supurb creation, learn a lot in the process, and 
provide a learning tool for others. 
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DESCRIPTION OF THE PROJECT 

This project in local history was designed to introduce teachers to a 
variety of ways in which local historical resources can be used in secondary 
history and social studies classrooms. Selected teachers were to meet for three 
hours per day for five weeks in formal classroom sessions. They were also to take 
part in a number of field trips to museums, historical sites, libraries and 
archives. Each teacher was to develop a local history resource kit that con- 
tained a variety of materials, activities and historical resources which could be 
used by other teachers in their school districts. In addition, the institute 
teachers were to hold inservices explaining the use of the kit as well as to par- 
ticipate In both a fall and a spring workshop on local history. All of the 
activities designed to be inlcuded in this project were carried through with minor 
exceptions. Each is described below. 
PROJECT ACTIVITIES 

1. Preparatory Activities (Spring, 1980) 

Participants were chosen on the basis of the criteria described in the 
grant proposal. Eventually, eleven rather than the planned twelve teachers 
were chosen. These people represented a variety of communities that ranged 
from a small, somewhat remote town in the western part of the state to Denver % 
the largest city and the capitol. Five teachers were from junior high schools, 
one from a middle school, and the remaining five represented high schools. 
Teaching experience also varied, with one teacher having been in the field 
over twenty years, and one who had taught for only one year. This mixture 
proved to be felicitous. OnsUe visits to the institute confirmed that there 
was a nice blend of sophisticated, experienced teachers and enthusiastic 
beginners among the group. During the spring before the summer institute was 
held, Dr* Downey visited all of the teachers and several of the participating 
school district personnel to do a preliminary survey of the local history 
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resources in the particular communities. He also had two meetings with the 
advisory board at which time that group made useful suggestions about time- 
lines* research facilities and types of products the teachers might consider. 
2. Local History Institute (June 23-July 25, 1980) 

The five-week institute was held in the classroom and the resource 
center at the Social Science Education Consortium, Inc. This proved to be 
important to the success of the Institute since this is also the site of the 
Eric Clearinghouse for the Social Sciences/Social Studies. Teachers were 
able to use the ERIC archives as they worked on their individual projects 
during the afternoons. Field trips were made to the Federal Records Center and 
Archives in Denver, the Colorado Historical Society Library, the Western 
History Division of the Denver Public Library and the Western History Depart- 
ment of Norlin Library, University of Colorado at Boulder. During each of 
these trips, directors of the institutions described the holdings of their 
records' center and helped the teachers to develop the skills necessary to do 
particular types of archival research. As teachers began to work on their 
projects and to use these resources, these people were on hand to answer 
additional questions or to help with problems. 

In addition to this initial training, Dr. Downey had prepared worksheets 
for teachers to use in the classroom. These were also to provide experiences 
in dealing with a variety of research materials. At these sessions a number 
of projects or descriptions of projects were al*c ««aoe available to the 
participants to use for ideas as they began to formulate plans to take advan- 
tage of the resources of their own communities in assembling their "local 
history trunks.- All of the participants were highly enthusiastic about the 
format of this institute as they not only received a good background before 
they began to assemble materials for their own projects, but they also were 
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able to file away ideas for use at a later time. This evaluator visited the 
institute during the two final days as the teachers were presenting their 
completed, or nearly completed project to their peers. All of the projects 
were creative and unique. It was evident from the comments made that there 
had been much interaction among the teachers both during the class time, and 
during the afternoons when the participants were working on their own to 
research and to develop their own materials. The evaluations of the institute 
itself were included in the appendix of the interim report and are included 1n 
the appendix to this report as well. Both of the questionnaires administered 
showed very positive responses, 
3. One-Day District Inservices 

The teachers carried out the local district inservice training programs 
in their home school districts. In all cases, there has been uniformly posi- 
tive evaluation. Teachers in each of the school districts represented held 
inservices that ranged from two hours to a full day. They presented and 
described the materials contained in the kit that they developed and they also 
gave out information on the availability of local history sources to be found 
in their own communities. All of these institute teachers administered in- 
service evaluation instruments. Most of these were simple Likert-like check 
scales. All contained five-point scales of some type, and in every case the 
results ranged from 65. 7% favorable to 99. 9X favorable. On the Colorado 
Springs form that asked for comments, there were no negative remarks made. 
Typical positive comments were, "The most valuable aspect was informing the 
teachers as how to go about obtaining primary sources." "A Double day shot 
with some of the people you dealt with brought in would be nice/' "Enthusiasm 
of the presenter." "Telling of sources of information." "Opening up a new vista 
on local history." 
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A remark from a Denver evaluation shows the type of involvement obtained* 
This group had been dealing with data on the geographic mobility of populations. 
The comment was, "Would typed census data be sufficient to enable using the units 
even if originals can't be reproduced? 1 ' It seems that a procedural question 
rather than an evaluative remark shows the involvement of that particular 
participant* Since these forms differed in construction, no attempt was made 
to collate responses* Sample forms are, however, included in the appendix* 
4* November Conference 

On November 7, 1981 a local history conference: "Kids, Attics and the 
Past," was held at the University of Colorado Memorial Center in Boulder* 

Fifty-three people attended this conference* Although the majority of 
these teachers were from the Denver-Boulder metropolitan area, there were also 
people from the southern part of the state--Pueblo--and from the extreme northeast 
area--Brush, Colorado. Each of the summer institute participants presented an 
activity that had been developed for his own local history trunk* Presenta- 
tions with a common theme were grouped so that those who attended the confer- 
ence would be able to select sessions of greatest interest to them. The two 
sessions I attended were lively* In both cases there was a good deal of 
audience participation and the questions asked were pertinent* There was much 
enthusiasm expressed by the audience* Those teachers with whom I sat at lunch 
also were enthusiastic* Most of the conversation ranged around the notion that 
similar activities could be developed for their particular locality, and that 
this could be done with very little effort now that they were aware that such 
sources for doing history existed* No formal evaluation was held at this 
conference as there were so many sessions in so many different rooms and 
because it seemed that a delayed response might prove to be more interesting* 

The conference was held in November . The follow-up questionnaire was 
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mailed in March. Response to the questionnaire was excellent, with over 
three-fifths of those who had attended "Kids, Attics and the Past" responding. 
Teachers did remember the sessions and thirty of the thirty-two teachers or 
curriculum developers said they would attend a similar workshop in the future. 
The collated response to this evaluation form may be found in the appendix. 

5. Spring Workshops (April 9-10, 1981) 

A double-session workshop was held at the Rocky Mountain Regional Social 
Studies Annual Meeting in Denver, Colorado on April 9 and 10. Institute 
participants again presented sessions during which they explained their projects 
and led the attending teachers through some of the activities they had devel- 
oped. Again, the audience response was enthusiastic. A number of the people 
attending this session suggested ways they could adapt materials and strategies 
they were observing to their own situations. No separate evaluation was 
possible at this conference as the Rocky Mountain Regional conducted its own 
overall evaluation. The forms received from this group show the Thursday 
session of this presentation as receiving an "E" or excellent rating. The 
Friday session received a G ++ rating. These instruments are included in £he 
appendix. Personal comments by those attending the session also described the 
presentations as "excellent," although one young teacher said he felt the 
session was dull, and he wondered why, when the international scene was so 
tense, people would concern themselves with local history. Since the presenta- 
tions were clearly labeled, one wonders why he chose this session to attend. 

6. Overall Impact of the Project 
a. Teachers 

Those teachers who were participants in the summer project and who 
later presented their materials to other teachers, those teachers from the 
state of Colorado who attended the November conference, and those teachers from 
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the Rocky Mountain region who attended the April sessions all benefitted from 
the activities conducted through this project. The very modest investment 
reached a very large number of people. One cannot be certain how many of the 
secondary audiences will actually use ideas and materials In their classrooms, 
but surely, some of them will. What can be said with certainty is that those 
teachers directly involved in the Institute as well as a number of their 
colleagues in their home districts have and will use local history materials in 
their social studies classrooms. 

Another aspect of the success of this institute should be mentioned. 
There was a good deal of professional growth among the eleven institute parti- 
cipants. While a couple of these people had previously made presentations to 
their peers, most of them had never before taken part in sessions with state 
and regional representation. Several of them had never constructed complex 
teaching materials and none of them had engaged in original research of this 
type before. For all of these teachers, then, the experience was one of growth 
and exciting engagement in a new field of study. The one teacher with experi- 
ence in local history, Robert Lowenberg > who with his students had previously 
written a history of their community, Castle Rock, Colorado, was totally 
enthusiastic. In a phone interview with him he said, "This was without doubt 
the most exciting, useful, and involving activity 1 have ever been engaged 
in." Ray Holmes from Sterling said, M At first, 1 didnH know what was going on, 
and 1 wondered if this would be a wasted summer. Now 1 am so hooked, my 
friends tell me I'm a big bore talking all the time about census data." 

So greatly did the teachers develop competence and confidence that Or. 
Downey and 1, members of the Social Science Education Consortium in charge 
of the history section at the annual Roundup and unable to attend because of 
a conflict with National History Oay, unhesitantly asked two participants, 
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Becky Crowder and Willis Knierim, to do a presentation in our absence. The 
experience was useful to them and they were well received, Frances Haley, 
Associate Director of the Consortium, said the session was very well received 
by Consortlun members, 
b. Students 

Even though one does not know exactly how many Colorado students have 
benefitted from this project, we do know how some of the students of the 
Institute teachers responded to the particular materials their teachers de- 
veloped, and In one case, how these materials presented by a different teacher 
were received. Each of the institute teachers was asked to administer a 
questionnaire to the class in which he had used the materials he had developed. 
All but two of the teachers responded to this request, A copy of the question- 
naire with collated responses is included in the appendix. Since there were 
no significant differences among the responses of middle school, junior high 
school and senior high school students, the tabulation includes responses at all 
three levels of instruction. Also Included in the appendix are copies of a few of 
the students 1 responses to a presentation of Colorado Springs materials de- 
veloped by Hfc) IJuNm. but taught by Mrs. Alta Poppe of Russell Junior High 
School during an intersession of that year-round school. Overall, students 
were quite satisfied with their experiences. They seem to have had good 
opportunities to work with a number of the sources tf local history. 
7. General Comments 

This project had widespread influence and effect upon a great number 
of classroom teachers. The diffusion network was highly effective. In speaking 
with Or. Downey as 1 began this report, 1 asked him if there were any ways 
in which he would improve the project were he to do it over again. One sugges- 
tion he had was that it would be useful if the participating districts would 
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provide an opportunity for previous institute participants to take over the role 
of coordinator-director during one week of second institute. In this way, he 
felt, the new particpants might be able to more quickly develop the same kind of 
enthusiasm as the initial group. Certainly those who participated this first 
time around have maintained their excitement. 

Overall, one must state that this was a most satisfactory project in 
all respect*. It was well developed, it provided new strategies and new 
techniques to a great number of secondary social studies teachers, and it 
greatly enhanced students 9 perceptions of what can be learned from the disci- 
plines of history and the social studies. The model should be disseminated as 
one in which a modest investment will pay off in quite widespread change. 



V 

APPENDIX 

Included in this section are the instruments used for • more objective 
analysis of the project, *S1dc Streets: A local History Project for Colorado 
Teachers." These Include: 

1. Two questionnaires administered to the Initial Institute participants. 

2. Sample responses to the inservlces the Institute participants conducted 
in their home districts. 

3. Collated responses to the November conference: "Kids, Attics and the 
Past." 

4. "1981 Rocky Mountain Regional Conference For the Social Studies: 
Evaluation". 

5. Collated responses of the student evaluations. 

6. Comments by students rto received local history instruction at Russell 
Junior High School. 

AH of the instruments used for this evaluation are on file 1n my office. 
Since they are very bulky, I am not Inlcuding them* in this rtport. Should you 
wish to see them, however, 'please let mt know. They are available. 
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FINAL EVALUATION QUESTIONNAIRE 

LOCAL RXSTOAT XMeTZTUTE EVALUATION 
July 2S. 19t0 

PInn reed eech eteteaent and ctrelt the eppreprlete reepenee. CiMintt 
ere weleeaed. 

rertlcipeete reseeneftni to each choice ie lndtcetes in epprosiacte serceatate 
end actual n«*er s newer inf. 

1. Now dearly «a*a the foale of this institute steted at tha betlnnine? 

Vary cleerly Adefuetely Nat very clearly 

2. Now veluebie wee tha miiIw on June 3* et tha Colored* Narltafa Can tar? 

L — 4(Ja.it( iui.jx/ *?<27.2t> i ^ J ' 

Vary veluebie Soaewhet veluebie Net veluebie at all 

J. Now valuable *ee tha orientation session en June 5? at the rederel Arehivee? 



f^kS.Stl T 



1(5*. W) 2 (A3* St) 1 4 * 

Vary valuable Soaewhet valuable Net* valuable at all 

4. New valuable wee the orientation session et the Denver Public Library en 
June 30? 

/ b j JT j L L t 

Very valuable loaewhet valuable Not valuable et all 

$. To what extent were the clsssrooa sessions on uslne losel history source 
aaterials to teach sbcut econoaic orowth and chance ueeful to you? 



<T / &~ / / / L 

1 (45. St) 2 (AS.St) 3 (.MX) 4 5 



Very ueeful Soaewhet useful Not ueeful at all 

«. To what extent were the cleasroon sessions on using local history source 
aateriele to teech about the f sally in history useful to you? 

i 7 / ¥ l _L L __/ 

1 (63.6E) 2(36.62) 3 4 5 

Very useful Soeewhat useful Not useful at all 
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COLOIADO DEPARTMENT OF EDUCATION 
PARTICIPANT EVALUATION OF JtfSERYICE 



21SO-&-1S.0Q Within 60 days, the designated contact person shall submit 

a summary of the inservice evaluation findings for each 
program on forms supplied or approved by the Colorado 
Department of Education. 

This is a sample evaluation form for the use of the school district or board of 
cooperative services sponsoring the inservice program. Do not return each individual 
evaluation form. A summary of the findings must be included as the Sunna ry of 
Participant Evaluation. * 



Institute on the Teaching of Local History 1635-0 



Title of Inservice CDE Assigned dumber 

1. Were the objectives, goals and requirements of this course v/ell defined 
and specified? 

1 (.09%) 2 3 (27. 21) 4 (.09%) 5 (54. 5Z) 

Vague Well Oefined 

2. To what extent do you feel the course objectives Were attained? 

1 2 3 (27.2Z) 4 (27.2%) 5 (45. 5%) 

Not At All Very Well 

3. To whet extent do ^ou feel that the content of this course tfas We 1 1 
organized and sequentially developed in order to assure optimum learning? 

1 2(*09%) 3 (18. 2%) 4 (36.3%) 5 (27.2%) 

Unorganized Veil Organized 

4. To what extent do you feel this course has contributed to your professional 
devel opn^ent ? 

1 2 3 (-09%) 4 (27.2%) 5 (63.6%) 

None Major Contribution 

5. To what degree do you feel that jou wi 1 7 be able to incorporate what you 
have learned in this inservice into ^your own assignment? 

1 2 3 (-09%) 4 (36.3%) 5 (54.5%) 

Hot At All Very Wei) 

6. kith respect to your professional development how does this inservice 
compare with similar college courses you have tafcen? 

1 2 (.09%) 3 4 (27.2%) 5 (54.5%) 6 (.09%) 

Unf avorabl e Favorabl e 

7. Was the subject matter presented effectively by the instructor? 

1 2 3 (.09%) 4 (54.5%) 5 (36.3%) 

Ineffectively Very Effectively 



(OVER) 

^Approximate percentage* of responses. 

CD f r tOE 3A2A-R*r 2/90 
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■ ♦ 

7. To what extent were the classroom sessions on using local history source 
materials to teach about social class, social mobility, and geographical 
mobility useful to you? 

/ 7 / V / / / / 

1(63. 6Z) 2 (36.3Z) 3 4 5 

Very useful Somewhat useful Not useful at all 

8. How well organized were the classroom presentations? 

/ V / ^ / i / / / 

1(36. 3Z) 2(56.5%) 3 (.09Z) 4 5 

Very well organized Somewhat organized Not well organized 

9. Did you find the presenter Jcnowledgable about the uses of local history 
materials? 

/ (0 / / / / / / 

1(91. OZ) 2 (.09Z) 3 4 5 

Very Jcnowledgable Somewhat knowledgable Not Jcnowledgable at ail 

10. How did this institute compare to other similar institutes or workshops 

that you have attended? One per5 

n j / / did not 

/ 1/1 / I / ' t / respond 

1( 70. OZ) 2(10Z) 3 (10Z) 4 (10Z) 5 question 

Very favorably Somewhat favorably Not very favorably io 

and 

11. How did this instructor compare to other instructors in similar institutes 1J 
or workshops? 

/ 7 / / //•/// t • 

1 (70. 0t) 2 (lOt) 3 (10Z) 4 (10Z) s 

Very favorably Somewhat favorably Not very favorably 

12. To what extent did this institute accomplish what it set out to do? 

/ 7 / 3 / 'If f ■ 

1(63. 6Z) (2(27.22) 3 4 ( .09Z) 5 

Completely Somewhat Not at all 

13. The most valuable aspect of this institute was: (most common answer) 
Exposure to the resources of local history and ways to use these resources 

14. The least valuable aspect of this institute was: (most common answer) 

Lack of time to develop as many activities as participants would have 
wished to do. 
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8. Did tht instructor exhibit broad background and knowledge of 
subject natter? 

12 3 4 5 (100Z) 

tfeak Strong 

9. Rate the material s used in this inservice (text, films, handouts, etc.) 

12 3 4 (J8.2Z) 5 (81.8Z) 

Inadequate Excel 1 ent 

10. How Would ^you rate this course in recommending it to another teacher/administrator? 

1 2(.09Z) 3 4 (36. 3Z) 5 (54. 5Z) 

Unsatisfactory Excel 1 ent 

11. Should this inservice be offered again? 

1 2 3 (.09Z) 4" (27. 2Z) 5 (63. 6Z) 

Ko Oef ini tely 

C0:«E?ITS : 



The Colorado Department of Education may survey inservice 
participants to assure the inservice program was conducted 
in accordance with the proposal. 
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2. Sp*n1t ic0 P w«$ ^ iwirvic*. " LOCAL HIS10RY HORKSHW tocitlon: Adm. Center 

■* Programs W£BL0 SCH00L DISTRICT NO. 60 0ate: November 13. 1980 



f \ 



EVALUATION 

I. Please rate the workshop in terms of the following: (Circle your response.) 

Low &L9h 

Organization 1 2 3 4 QJ 



Format 1 2 3 4 (9 

Quality 1 2 3 4 (Q 

II. Please rate specific components of the workshop: (Circle your response.) 

Low 




"Pueblo Floods" 12 3 4^ 

"Teacher's Kit" 1 2 3 4 

Teachers' Guide 1 2 3 4 (£) 

Selected Activities: "Pueblo Library" 1 2 3 4 

"Walking Tour" 1 2 3 4 

III. The most positive aspects of this workshop were: . 



> £ y*s4 annual 



IV. The most negative aspects of this workshop were 



ispects of this workshop were: t . 
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V. Do you feel that this workshop has helped you gain insight into 
"re-charging" vour local history teaching? 



Yes 



./ No Comments: 

J JULOMi T^atf* L&Zd- 





please return evaluation $ dan hartinez 



- . /t/jA , 
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*lease complete the following evaluation of the inservlce: 

1, To What extent do you feel that the contents of the kit were veil organized 
and sequentially developed in order to assure optima learning? (Circle One) 



1 

Unorganised 



Veil orgMized 



CP 

Mi* 



2. To what degree do you fell that you will be able to incorporate this kit 
into your assigmsnt? 



1 2 3 * 

not at all 

3. Would you rtcound the use of this kit to another teacher? 



very well 



De fluently not 

4. How valuable would the materials be to teach about economic growth? 



e 

definently 



1 

not at all 



Q 

very useful 



5. Bow valuable would the materials be to teach about racial prejudice, social 
class and social mobility? 



1 2 3 

not at all 

6. How well organised were the individual lessons? 



not well 
organized 

7, How well were the lessons presented? 



1 

not well 
presented 



0 



o 

very useful 

Q 

very well 
organized 



very well 
presented 



COMMENTS: 
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COLORADO DEPARTMENT OF EDUCATION 
PARTICIPANT EVALUATION OF INSERVICE 

Within 60 days, the designated contact person shall submit 
a aummary of the inaervice evaluation findings for each 
program on forma aupplied or approved by the Colorado 
Department of Education 



This is a sample evaluation form for the use of the school district or beard of 
cooperative services sponsoring the inservice program. Oo not return each individual 
evaluation for*. A summary of the findings must be included as the Summary of 
Participant Evaluation. 



Local History 

Title of Inservice 



Re-1 Vslley - Ray Holies 
CDf Assigned Humber 



1. Were the objectives, goals and requirements of this course well defined 
and specified? 

1 2 3 4 ^--~~7 

V«9ue <C&lU2«Xined 



2 3 

2. To what extent do you fee) the course objectives Were attained? 



1 2 
ifot At All 



3. To what extent do jou fetl that the content of -this course was Well 

organued and sequentially developed in order to assure optimum learning? 




Unorganized 

4. To what extent do .you -f ee.1 this course has contributed to your professional 
development? 



1 

None 



<ajor Contribution 





5. To what degree do you feel that you Will be able to incorporate what you 
have learned in this inservice into .your own assignment? 



j 1 2 
Mot At AH 



3 f~P) s 

K^^j/ Very Well 

6. V/ith respect to your professional development how' does this inservice 
comoare with similar college courses you have taken? 

1 2 3 

Unfavorable f Favorabl 

7. Was the subject matter presented effectively by the instr uctor? 

3 




1 2 
Ineffectively 



4 f 5 
Verf£ffectively 
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v Oid the infiructor exhibit broad background and knowledge of 

subject nutter? 

V 

12 3 i 

Weak 

9. Rite the water ials used tnihis inservice (text. fHias, "handouts, etc.) 

12 3 4 
Inadequate 




10. * Hoiir would you rite this course in recoewending 

12 3 4 

Unset isfactory 

11. Should this inservice be offered again? 

2 3 4 



1 

Mo 




^ The Colorado Department of Education may survey inservice 

participants to assure the inservice program was conducted 
in accordance with the proposal. 
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I elm SJw^/tJ Hau/k 

Ho/UA^y I) frith fij 



LOCAL Hf5ItRT HI5r.AV»fr FfclHW »°«* 



BEST COPY AVAILABLE 



Cowrcnts fti* vslcoor.:!. 

1. »v* clo.^r'y wore t!>r e.onU *f Uuf. -r.«* cc 




~v ~~ " 5 ~ * 



to ywi»' 



K-jt «C3rfvl r.t All 



/ 



,1.. • ^-r.'rc "-P-eat t.« '"tl.-r. IccaJ history 

Tf , >e v cum, m «i..i «*«^. 



/ 



/ 



/ 



/ 



V 



} 



• . r 0 - -V. t -v(. ! — .».M -.11 

, _ — .> 
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a. 



BEST COPY MMUBIE 



*. Did you find t».c rrssc-tcr ^ww^Jt a!-mt the use* ef 
history nal«*rial« 7 



£_ / J 3 




-y«Jr««wrn^«bJe SiwvSMt kno-IsdsCTM* Pot K«ovJ«dr.«ble at .11 

7. flow did tMf inscrvleo compare 'r otter sJailar tnaervJcct or 
workshops tbtt Tom have at # .emlrd? 

'•' J ~ * 5 

So*-svh<»t favorably ' Hot v«r> favorably 

m v »♦ ' :.' «-> •r-*-w" , r .:'>—.•••» *c »nMu»e»vt» W fi»ila. 

l*ieervjc*s'1 

_^_/_ / ; /.__ _JL - ' 

Very favcr«».l> ***** f stably Hot very favorably 

T, wl.it extent did (Mr. irr-trvl.c w:cc:, P i1M> what it aet o«5 to do? 

/ / / 



A- L 

i 



CuapJrrrfy <,mo.. :m Hot at ..11 

10. *orr -..ilvaMn a^cct ol thl* lnc-^/ir.e v*s: y 




KST COW AVAILABLE 



mk:.m. Mir. :•••<<•••" iv.'»« ■-.»"" 



Viv.v-a r-.' \ c.m-Ii r.l .it •»■•.••>.» .-!».! « »rd»- »»•'.• ..|-pro;>r l :»tc n»..|«on-.c. 
t\«r.r- -lit.-- .")( vol Co: 



Jl.v... cl.-.rjy v-iv the rc:i1i of thl". Iw-nvicn r.t.itoi? »t the 



Very rJ^-u'ly 



/ 



' 3 



K#»t very clearly 



'Jo vim t-tv.it i.'pc- tk= in.'.-i\*cc !;c*'a.vs on fSinj- local liJstory 
to ymi? 

... / . / - 7 



/ 



/ 



/ 



Vcsv uc.c FmJ 



Son !••'• «■"•« r ni 



Not «.-•■• fwJ Ml nil 



lo ■ . «' •-tori »-Tc ili'^ n'-c-vif." r.o.sjMii:. on «<'<J<T lord history 
: . .„v, p-c. »:{•.» ■ K> r<- "h the fj .■..'« v in hlri«-rv n-ofnl to yon? 



/ 

V. i v i'! f >i! 



/ 



/ 



Ml 



Hot f -«t 1 



A To '. :■ < Mr.il v.-o the J»wi"««o pom .> fi u«J'i Wnl history 
t.iN-,'i.- i-hii<i to i 'ih « it h»«-s»i H.ks, rtor.J.»i i-ohJUty. 
i<iwl :• •••.» .i|'i«»c. ! ■«••!•• lily <• • I" ><»''' 



/ . 

V 

/ 



./.._ ../ _ / . 



/ _ / 

»l •!,*-■ f tit :>L al 1 



•it ton: 



/ 



/ 



/ 



/ 



/ 



< i ■ 

V. ! , I " I I • Ol )' ' ' «' 



•5 A > 

.<:.. i,i it <<!<■ !>'• ••! K«-t » i'M-oi jymiv.td 
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(,. I'M j,... '»•..! f- |.rr -.-.I - •• >!'!<• t «lw «•«■ • •»» Jtiwil 

lit- tory : M i i .'?;:'.' 

, - / I I ...___/ I 

Vir/ f.»r -1 '»:-*:ib»f ;:>•:.« . l...t I. •» .«;:.-abl« K»»t kmwle«Y.«-a1ili» at nil 

7. II.,-.. <1M M.I:: Iivw/Um 'P-re t« rM« r yiwiMr ImicrvJceis or 
vorJ'.J.'i"!*.'* tl» •» )*«'<» I" vi :itl «-n.K:«l? 

/ / ,v / / I I 

■'- i-'-'—'Qs' 3 * 

Very fnvoi.-bly Su-.-wh.it f m-vr-iM >• Hot very fnvorably 

H, I'nv .'1,1 tli!« J«:«t MicK"- cowp.it t.. oM»<'V hint nirtvrn in nJullar 
inrvi vlc» - V 

/...._.. .A • •'■ s ' 

Very f.ivci .•'•»>• S'm: .-..li.a r.-i\ov;il»'y Not w:ry fjwarnbly 

9, To vlw.r (11,! HHf. M,:>rv««r .uco^Ht;!. v.lut U r-a out to do? 

r- ( —i >-;—'- >—' 

CM. r lrl.-ly S<t'!mI Kol nl nil 

> I 

w . , • . *• • • . \ 
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LOCAL HISTORY WORKSHOP: 
(BOULDER) 

School folU. LuidU 

Departmen t ^jVC^^C 

Grade Level (s) Uugh t Jj j 



yes 
no 



Please evaluate the Local History Kit Workshop by responding to the following questions. 

1. The workshop met my anticipated goals and objectives 

2. I would use the Kit materials ~ 

> 2 

B *» 2 2 

Vf. no c c 

3. The kit needs to be expanded q £ 



(7) yes 1^ &>tab#*v4 . ? S 5f 

V no J * ? S < m 

«= - gr ? * 



ft 



It c* «< 

2 c c 

ft ft 



(A) (B) (C) (D) (E) 

4. I found the kit material $ B C D E 

5. Presentation was 0 B C D E 

6. Organization of the workshop was Q B C D E 



7. Instructions in the kit are ^ B C D E 

8. The materials are: 

a. Appropriate for Middle Level & B C D E 

b. High School (® B C D E 

c. Elementary N B C D E 

9. The time for the workshop was . \A/ B C D E 

ADDITIONAL COMMENTS: T tOGulrf A^^AvCWsf U^t^ CK) ^ A*#\L^ H 

aolwdus awi tt^c U<& W ferv A^uiw -JW' O^Kui-hi* ,UX- ^ 

ERIC (AOrvi/l^ AkH*v .{w, Atii^i VtfW£ /f 

£2 



sctwoi \ix?Jr 



LOCAL HISTORY WORKSHOP: 
(Louisville/Lafayette) 



Department 



L 



Grade Level ($) taugh t § - 1 



Please evaluate the Local History Kit Workshop by responding to the following questions. 
1. The workshop met my anticipated goals and objectives 
b. no 



2. I would use the Kit materials 

3. The kit needs to be expanded 




I 



"5 



8 



c y» at c 

• I - r 

c < < tt 



c ~* Z 
it rt 
? c c 

O 19 



(A) (D) (Ci (D) ( 



4. I found the kit material 

5. Presentation was 

6. Organization of the viorkshop was 

7. Instructions in the kit are 

8. The materials are: 

a. Appropriate for Middle Level 

b. High School 

c. Elementary 

9. The time for the workshop was 



© • 

® B 

® B 

0 a 

(t) 6 

® B 

A B 



c 

c 
c 
c 

c 
c 
c 
c 



0 

D 
D 
D 

D 
D 
D 
D 



ADDITIONAL COMMENTS: 
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KIDS, ATTICS, MO THE PAST 

UNIVERSITY MEMORIAL CENTER 
UNIVERSITY OF COLORADO. MULDER 

November 7, 1980 



Type of Respondent (circle out): Teacher/* Curriculum Specialist ZL Othtr 



(specify) 



For uch question below, please circle the appropriate response. Comments ere welcome. 

1. How Interesting mis tht total workshop? 

2 

CO 



1 



very dull 



3 4 *. 

moderately interesting v vtry interesting 

How useful do you ftfl the Information you received it this workshop will be? 

3 « 5 



1 

extr 



ply useful 



3. How 



ex? e> 

t\Sell did you 11k* the forait 



moderately useful 



of this workshop? 



not useful 



1 2 3 « 5 , 

extremely well It w« adequate . , t not at ill 

4. How many of the Ideas presented it the workshop have you actually used? 

1 2 3 « 5 

none i few t Moderate amount quite a few a greet many 

I/O 19) 

5. To what extent do you feel this workshop has contributed to your professional 
development? 

12 3 4 5 

As you will recall, the workshop was divided Into a number of sessions. For each 
session you attended please check the appropriate comments in the right hand column. 



The presentation was 



Session: 




1. An Embarrassment of Riches: 
Sources of Local History in 
Colorado (A Panel of Colorado 
Teachers) 

2. Migration and Ethnic Groups 

a. Migration west (Andrew 
Chismar, Fort Collins) 

b. Racial Problems in a Frontier 
Town (Ton Carlson, Denver) 



11 


i4 




S 


13 


1 






3 




3 


C 










3 


/ 


2 


r 




1 


I 
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The presentation v;as: 



/ 



Session: 



< A* / u / or 6 N / i'/ f$ / 



? 


9 




/£> 


L 




/ 


/ 


f 


7 


V 


/ 


V 


/ 


/ 


/ 
i 






// 




/% 








r 






L 


5 




i 






</ 




1 




/ 


i 






r 


Z 


/ 













V 


t 


5" 


r 


a 












/ 


/ 






1 








7 














r 


C 


5* 


y 






3 


/ 


3 


i 


.1 












X 


2 






y 


y 


3 


4 


X 


1 






y 


y 



C. Growth 

1. Mapping the Growth of a Town 
(Franklin Moore, Colorado 
Springs) 

2. From Horse and Buggy to 
Automobile: Growth and 
Change in the Downtown Area 
(Tom Strcff, Palisade) 

D. The Environment 

1. Architecture and the Built 
Environment (Robert Lowenberg, 
Castle Rock) 

2, Boulder Through Architecture 
(Catherine Edwards, Boulder; 

E. Women and Children 

1. Women at Work (Robin 
McKinlcy, Greeley) 

2, Children at School: Then 
and Now (Pern Burns, Boulder) 

F. Work and the Cost cf Living 

1. Life and Work in a Coal Town 
(Willis Knierim, Lafayette) 

2. From General Store to 
Supermarket (Ray Holmes, 
Sterling) 

G. Families 

1. One Family's Journey (Rebecca 
Crowder, Buulder) 

2. Families an.1 the Great Depres- 
sion (Matt Dov.ney, Douhler) 

H. rundinc for Loral History Projects 

1. Hetty l!in! le, Colorado Depart- 
ment of F Unction 

2. Carol Hnrle, Colorado Historical 
Society 

3. KathUor, S. Levn.on, Colorado 
Humanities Project 

6. Would you attend a similar workshop in the future 7 Yes 3*> No X 

7, y M he will inn M , :!«• rn^s.n- ,t a siu.la.- workshop 7 Yes // No /? 

Conr.-rnt'S: 



9 
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K!05, ATTICS, AND THE PAST 

UNIVERSITY MEMORIAL CENTER 
UNIVERSITY Of COLORAOO, 80UL0ER 

November 7, 1980 

8:45-9:15 General Session UMC 157 

Greetings: George Pilch ; r # Chair, Department of History, UC8 

Why Not Local History? 

Matthew T. Downey, Department of History, UCB 

9:15-10:30 An Embarrassment of Riches.: Sources of Local History in Colorado 

A panel of Colorado teachers: Willis Knierim, Robin McKinley, 
Rebecca Crowder, Andrew Chismar, Tom Streff, Robert Lowenberg, 
Jim Garbcrding 

10:30-10:50 Coffee 8reak 

10:50-11:50 Teaching About Migration, Growth, Ethnic Groups and the Environment 
With Local History Sources 

1. Migration and Ethnic Groups UMC 157 

"Migration West" 

Andrew Chismar, Lincoln Jr. High School, Fort Collins 
"Racial Problems in a Frontier Town" 

Tom Carlson, Gove Jr. High School • Denver 

• 2. Growth UMC 158 

"Mapping the Growth of a Town" 

Franklin Moore, Russell Jr. High School, Colorado Springs 
"From Horse and Buggy to Automobile: Growth and Change in 

the Downtown Area" 

Tom Streff, Palisade Jr-Sr High School, Palisade 

3 . The E^v i ronment UMC 1 59 

"Architecture and the Qui It Environment" 

Robert Lowenberg, Castle Rock High School, Castle Rock 
"Boulder through Architecture" 

Catherine Edwards, Boulder Hioh School, Boulder 

1 ? : 00- 1 : 30 luncheon UMC ASPEN ROOM 

1:30-2:30 Teaching Ahout Work, Wo.nen, Children, and Families 

With' Local History Sourcer- UMC 157 

1. Women and Children 

•Women til Work, 1 WO- 1900" 

p^i.i n McKinlcy, M-iplewood School. Greeley 
""Children at School ; Then ,tnd Now" 

Pant Burn'., Sacrrd Hearr. Jr. l \\f\h 'chool , Boulder 
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2. Work and the Cost of Living UMC 158 
-Life and Work in a Coo- Town" 

Willis Knierim, Centaurus High School, Lafayette 
"From General Store to Super Market: From Model T. to Mark IV" 
Ray Holmes, Sterling High School, Sterling 

3. Families UMC 159 
M 0ne Family 1 s Journey" 

Rphocca Crowder, Casey Jr. High School, Boulder 
"Families and the Great Depression" 

Matthew T. Downey, Department of History, University of 
Colorado, Boulder 

?:30-3:3O Funding for Local History Projects UMC 157 

Betty Hinkle, Director, Title IV Programs, 
Colorado Department of Education 

Carol Horle, Director, Local Assistance Grants, 
Colorado Historical Society 

Kathlene $• Lemmon, Executive Director, 
Colorado Humanities Program 

3:30-4:30 Sharing Ideas About Teaching With Local History UMC 157 
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^ A7v»A oUWfWl WWnAftX.i MVflUtinb UUiULIUa»UL i UA, lUt dUViAL OlUl/iU 5 tVlUfUliliV/O 

$ • Please complete a session and workshop evaluation form for each day that you attend 

$ the conference* On the back of ONE of the dally evaluation forms complete the general 

T^S conference evaluation form* This data is helpful In planning future RMR conferences* 

$ To register for the $15*00 cash drawing complete the form at the bottom of the 

$ other side, tear it off, and place it in one of the drawing collection boxes* Winners 

$ will be notified. Thank you for your cooperation. 

THURSDAY WORKSHOPS I ATTENDED THE FOLLOWING. HERE IS MY EVALUATION 

MY EVALUATION (Circle one) E - Excellent G - Good F - Fair P - Poor 

Ah E C F P Global Perspective Education: A Rationale & Teaching Activities 

E G F P Practical Piaget 

E G F P Southwest Studies: An Interdisciplinary Approach 

PM E G F P Choices 

E G F P Nobody Said Kids Have to do it Alone 

E G F P Local History and Smoky Hill HS. 

E G F P Social Studies Activities for Primary Students 

12^ ^T) G F P Kids, Attics, and the Past I 

SESSIONS 



AM E G F P Teaching Social Studies Concepts Through a Study of Your City & St 
E G F P Economics for Jr High & Middle School Level 
E G F P Social Roles 
E G F P China Studies 
E G F P Reading and Social Studies 
E G F P Congress in the Classroom 

E G F P Southwest Studies' : An Interdisciplinary Approach 

E G F P The Interactive Triad Model of Classroom Management 

E G F P The Holocast 

E G F P Teaching About Religious Traditions with focus upon the Middle East - 

E G F P Teaching the Civil War Period in American History 

E G F P Lessons in Leadership Through Parliamentary Procedure 

E G F P The Mini Society 

E G F P The ESL Student and Secondary Social Studies 
E G F P Educational Technology : Are We Ready? 
E G F P Future Studies Idea Exchange 
PM E G F P Energy & The Physical Geography of the Rocky Mt. Region 

E G F P Economics in the Social Studies Curriculum : Why, What, How 
E G F P Social Studies in Maryland 

E G F P Designing and Evaluating Effective Staff Development Programs 
E G F P Teaching HS . Psychology 
E G F P Participatory Geography 

E G F P Self-Reliance in the Traditional Spanish-American Village 

E G F P Consumer in the World : Activity Oriented Approach to Student Awareness. 

E G F P Historical Events and the Arts 

E G F P University & College Professors & Classroom Teachers 

COMPLETE THE FOLLOWING ONLY ONCE 

Using the E ,G,F,P code, please rate the following aspects of this conference: 
Publicity _ State Council Meetings 

_ Registration Dance 

Hotel Accommodations Book Exhibits 

Special Interest Meeting ( ) Film Festival 

_ Breakfast Session Publisher Reception 

Luncheon Session Hospitality Suite 

Balance between elementary and secondary presentations 



(OVER) 



it I 1981 ROCKY HOtWTAIN RECIONAL CONFERENCE FOR THE SOCIAL STUDIES : EVALUATION -.. : 

$v 'Please coaplece • session and workshop svaluscloo for* for e»ch day chac you accsad - 

t 



the conference. On the back of ONE of chc dally tvaluaclon forma coop lace tht general.57 
conference evaluation form, Thla data la helpful In planning future RMR conf erancaa/'.^Ji 
%7 To regleter for the $15.00 cash drawing complete the f one ac the bottom on the other ^ 
%?t aide, tear it off, and place it In one of the drawing collection boxes. Winners 
•$yt'- ba notified* Thank you for your cooperation - :, 7^lfe^^|^ 

"ft* FRIDAY WORKSHOPS I ATTENDED THE FOLLOWING. HERE IS KT EVALUATION 

KT EVALUATION (Circle one) E - Excellent C - Good F - Fair. F - Poor, 

AM^" E C F F Are our Students TV Illiterates? -'^&Jp3 

E G. F F The Other Side of the Faat : Social History ... . . 

} (2^1 —CI** F F Kids, Attics, and the Faat II «> ^Sfer? 

; E G F F Teaching American Indian Cultural Concepts Through Activities "^^^^ 

FM E G F F Ethnicity : Values in Contemporary Cultures ^^-$i>t35St" 

■^.j6* v E C F P Kohlberg in the Classroom ;ri{i jW - 

E OFF Career Awareness f , t ■ ; * ^gC^^S'. 

: r i;. SESSIONS '-jfcf^tiir 



AM * E C F P The Revised NCSS Guidelines 

E C F P The Role of the Computer in Social Studies Instruction - ■» 

*!£&' E C F P Ethnic Heritage in the Curriculum : Methods and Macerials 

y 1$*V E G F P Building Vocabulary & Developing Concepts in the Social Studies 

:%£ty E C F P Teaching Geography Hypothecically for the Thinking Scudent Vv*>*-S"/i& 

J-Jrjf E G F P The Four Day Week '^^S^ 

\~:L E G F P The Impact of Energy Development in Western Colorado '* C*" ' 

<'V ^r- E G F P New Dimensions in Citizenship Education : The Close Up Televised Seminar^ 

E C F P Southwest Field Studies : *£Yr-'*$ 

E G F P Colorado : Window to Yesterday v ^Avf^vf^' 

E G F P Authority, Justice, and Privacy in the Elementary Curriculum J*.\JL£^\ 

E G F P Proposal : Revised Educational Accountability Act for Colorado ^r^^T 

' E G F P Institute for Law in Social Studies Education " 

' \*\ E G F P Project Business ^^y<K^% 

PM E G F P The Impact of Sex and Race on Political Understanding 

E G F P Teaching of Anthropology in the High School ' 

V: E G F P Issues of Authority. Responsibility, Justice, and Privacy (Secondary),/^ 

E G F P Experiential Education 

C***- E G F P Cross Cultural Classroom ~ I ' . 

E G F P Futuristics for the Elementary Years " * " 7-k 

E G F P Social Studies Supervisors, Coordinators, and Specialists 

>' EG?? Teaching Social Issues for Reading , Writing , and Critical Thinking; : % fc-fC^. 

{{EG?? Native American/Anglo American Cultural Differences '^^SC!^ 

V< E G F P The Energy Impact on Western Colorado 

E G F P Imagination + Creativity - Enriched Social Studies Program v * \?"*\ '/i* 

EG?? Planning session for 1982 RMR 7V£ 

E C F P Computer-Assisted Study in the Social Studies 



COMPLETE THE FOLLOWING ONLY ONCE ^ " , : v£ 

Use the E,G,F,P code to rate the following aspects of this conference — ~-< 

Publicicy _ State Council Meet tpga^j^^ 

^ Registration '* " Dance . 3/U ^y g£v;Y 

Hotel Accommodations Book Exhibits "" "* * yi,;;, 

Special Interest Meeting Film Festival 



Breakfast Session Publisher Reception 

Luncheon Session _ Hospitality Suite — - 

Balance between elementary and secondary presentations ... jj^j 

(Over) 
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LOCAL HISTORY MATERIALS EVALUATION 

To the student : The local history materials you have used in your classroom were 
developed as part of a state-wide project for Colorado teachers. This project was 
sponsored by the National Endowment for the Humanities. The director of the project, 
Porfessor Matthew T. Downey, Department of History, University of Colorado, and 1, the 
evaluator of the project need to know whether you found the materials interesting to 
work with. These evaluation forms will help us to know how successful the project was. 
Would you please take a few minutes to fill out this form? We appreciate your time. 

Type of school (circle one): Junior High School Middle School Senior High School 

/ Si /c S 2 s* 3 

City Sex of student (circle one): Male Female 

For each question below, please circle the appropriate response. Comments a r e welcome. 

1. How interesting were the local history lessons? 

1 2 V k X 3 Jo 3 2 A /? ??. 5 S 3 * 2 

very dull moderately Interesting very interesting 



2. How did these materials compare with your other social studies lessons? 

1 3/ * % 2 // -* % 3 <?1 4 3 PCl 5 // 2% 

more exciting about the same much less exciting 
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3. How often would you like to work with local history materials? 

1 /C S 2 ' 2 G- 7 ?< 3 $6 /■ % 4 ^ * S 3?-3-2 



never 



at least once a week for a whole semester 



How much have you learned about your community by using these materials? 

i <' 2 / ? y 3 20 jy< * // , % 5 

very little a fair amount a great deal 

Did your family become interested in your work in local history? 

1 2/ c *> 2 ; c ~? 3 v7 / y L 4 /o py f s 'v >/, 

a great deal mildly interested not at all 



6. Would you like to study more of the local history of your community? 

1 £ ?<V 2 3 / ^/^ 4 // 5 

no a 1 i ttle bit yes 



Listed below are a number of sources for local history. Please circle any that 
you used. 

old newspapers old photographs articles or books federal census data ^'Sp 
'i y -r vc a" / <> 9 

^A lU ^. f^.^r business city or county 

old maps walking tours u- 1 • i 

v 3 / directories vy/ historical museums 7/ 

memories of interviews with other (please list): ^^a-f^-LJ - ;)y 

family members older residents .A/./^^ ■ / 



8. Personal comments.. Please write any comments you think would help to improve a 
local history program. Include the things you liked about your study and the 
things you found useless or dull. 



in) 




7 •yr ^ l T 



'V, 




X 1 lilbjAj t'hxj H)Ixc\jl up\vu^^atcaal-. 



c4 -(Ac . acfi^i 

6V / / / / 



^0 (L/u>J JXLJ&t JutCVL 




kJLQJL 

<5~o 




_<Saa_^vwi. .maaA tuowi ha&it xltU 



q:s: 




TT 
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